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Abstract

Entrepreneurship is a valuable discipline important for the competitiveness of the European economy which is constantly changing and there
is an increased demand for special knowledge and skills to help actors cope in a turbulent business environment. By promoting
entrepreneurship in education, the citizens of the European Union are encouraged to be enterprising, innovative, and creative in designing
solutions to perceived commercial and social problems in the form of offered products and services created as a result of the entrepreneurial
process. The purpose of the research was to determine perceptions about the entrepreneurial education system at the level of the European
Union and the perception of personal entrepreneurial education, knowledge, and skills of respondents. The data for the analysis were
collected through an online questionnaire, and the analysis was carried out using descriptive statistics. The respondents are considered to
have an average level of entrepreneurial knowledge and skills although more than half of the respondents did not acquire entrepreneurial
knowledge and skills during formal education but during informal education. The results indicate that respondents do not perceive strong
support from the educational system in encouraging individuals to become entrepreneurs, in acquiring managerial skills, and that existing
education policies insufficiently encourage entrepreneurial culture within educational institutions (at all levels of formal education). Even
while entrepreneurship education is becoming more and more essential at the EU and state levels, it is still underrepresented, particularly in
the official education systems of elementary and secondary education. The European Union makes major efforts to enhance entrepreneurial
education, but the final choice rests with the member states. Furthermore, given the absence of official entrepreneurship education, it is
critical to encourage young people to pursue informal forms of entrepreneurship training and education.
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1. Introduction

Entrepreneurship is the driving force behind the growth of world economies. The competitiveness and economic
growth of a particular country largely depend on its educational system. In addition to theoretical education, it is
particularly important to acquire both skills and attitudes and to develop own capacities related to
entrepreneurship so that individuals are motivated to open their own enterprises or act entrepreneurially within
larger companies. It can be said that entrepreneurship education is the most important step in developing
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creativity and encouraging innovation in the European Union. A frequent area of discussion among
entrepreneurs and potential entrepreneurs is whether entrepreneurship can be learned. The generally accepted
attitude within the academy is that entrepreneurship is often considered a teachable and learnable competency
(Turci¢, 2022), although this does not diminish the talent of the individual. It is education, from elementary
school to university, that plays a vital role in acquiring entrepreneurial knowledge, instilling the necessary skills,
and forming entrepreneurial attitudes. Continuous exposure to entrepreneurship education from an early age
affects both the strengthening of the entrepreneurial spirit and the creation of an entrepreneurial mindset, as well
as a stronger desire of individuals to enter the world of entrepreneurship. After acquiring a quality base in the
primary and secondary parts of education, it is universities that play a key role in preparing individuals to work
in a turbulent entrepreneurial environment. Individuals need to be prepared not only for establishing an
enterprise but also for its growth, possible expansion to foreign markets and their survival on the market. At the
same time, the importance of a favorable entrepreneurial, regulatory, and legislative environment must not be
ignored, without which even the most enthusiastic individuals will not engage in entrepreneurial ventures. A
favorable entrepreneurial environment will motivate individuals to apply the learned skills, which will ultimately
result in favorable consequences for society and the economy.

Although until recently the prevailing opinion was that entrepreneurs are born, modern science believes that
entrepreneurs are created, and that entrepreneurial skills can be developed within the educational system
(Gorman & Hanlon, 1997; Chen, Greene & Crick, 1998). Entrepreneurial education is a combination of, above
all, the development of an entrepreneurial way of thinking, building skills and experiential learning. In addition
to the fact that entrepreneurial education is aimed at opening new enterprises and their growth and development,
the role of entrepreneurial education is dominant in creating an entrepreneurial way of thinking that can be
applied in everyday life, in any branch. Universities educate individual students and send them out into the
world, and entrepreneurial universities represent a natural incubator, providing support (intellectual, commercial,
and joint) to professors and students to establish new companies (Etzkovitz, 2003).

As entrepreneurship is often seen as the way out of recession and the solution to unemployment, it is necessary
to strengthen entrepreneurial education in order to develop the entrepreneurial skills necessary for the growth
and development of the economy. Entrepreneurial education serves the well-being of both individuals and
society, and it is necessary to ensure the same for as many students as possible at all faculties, not only those
with economic orientations. Entrepreneurial education should encourage the development of individual talent
and creativity, develop and encourage an entrepreneurial way of thinking, and develop skills that will serve
individuals in every day, not only entrepreneurial, life.

2. Entrepreneurship Education — Definition and approaches

Entrepreneurship education has been defined as “a collection of formalized teachings that informs, trains, and
educates anyone interested in participating in socioeconomic development through a project to promote
entrepreneurship awareness, business creation, or small business development” (Bechard & Toulouse, 1998:320,
as cited in UNESCO, 2006:21). Entrepreneurship education “is a complex set of measures that affects all levels
of education (including teacher training), all subjects and all parties involved in education — the creators of
educational policy, educational administration, school administrations, teachers, students, the neighbouring
communities and so on” (Bikse, Riemere & Rivza, 2014:71). “Europe will nurture entrepreneurial spirit and new
skills from an earlier age. General knowledge about business and entrepreneurship needs to be taught at all
school levels. Specific business-related modules should be made an essential ingredient of education schemes at
the secondary level and at colleges and universities. We will encourage and promote youngsters’ entrepreneurial
endeavours, and develop appropriate training schemes for managers in small enterprises.” (European
Commission, 2002:2).

Ronstadt (1987) as cited in Kuratko (2005:583) proposed two approaches to entrepreneurship education: a)
structured-unstructured approach that must be adopted to entrepreneurship training. This approach should make
potential entrepreneurs become aware of barriers they would encounter when starting their own businesses.
Within this approach, lectures, case studies and feasibility plans are suggested; b) “entreprencurial know-
how/entrepreneurial know who” approach based on believe that success in entrepreneurship is dependent on not
only what you know but also who you know. Within this approach networking skills are required in order to
enable students to behave entrepreneurial.

The three generic approaches (programmes) to entrepreneurship education are: a) teaching “about”
entrepreneurship programmes, b) teaching “for” entrepreneurship programmes and c) teaching “through”
entrepreneurship programmes (Piperopoulos & Dimov, 2014; Vincett & Farlow, 2008). Teaching “about” refers
to theoretical-oriented entrepreneurship programmes that aim to increase awareness about entrepreneurship,
encourage students to choose entrepreneurship as a potential career choice and consider self-employment

21



RSEP Dubai Conference 2025 Turuk, M., Turcic, L., Glavan, G. pp. 20-31

(Klapper & Tagtmeier, 2010; Fayolle & Gailly, 2013). Teaching “for”entrepreneurship refers to practical-
oriented courses that aim to encourage students and their intentions to become entrepreneurs in the future
(Piperopoulos & Dimov, 2014). Teaching “through” entrepreneurship refers to the courses that aim to develop
entrepreneurial competencies and support new venture creation (Lundquist & Williams Middleton, 2013; Bridge,
Heagarty & Porter, 2010).

3. Entrepreneurship Education — Competencies and skills

Entrepreneurship is often highlighted as a significant factor that strengthens the economy and contributes to
employment. Entrepreneurial education should make a significant contribution and encourage entry into
entrepreneurial waters, while universities represent an indispensable part of the entrepreneurial ecosystem.
Entrepreneurship education is one of the fastest growing types of education globally (Solomon, 2007). Despite
the increased interest in entrepreneurship education, there is still a lack of consensus about what should be
carried out within these programs and how to carry them out. The key to entrepreneurial education should be the
development of entrepreneurial skills that an individual can use in everyday life.

In the Recommendation of the European Parliament and the Council (European Commission, 2006) on key
competences for lifelong learning, eight key competencies needed by every citizen are defined. One of them is "a
sense of initiative and entrepreneurship™, which represents "the ability to turn ideas into action”. It includes
creativity, innovation and risk-taking, as well as the ability to plan and manage projects to achieve goals. In
2018, the European Commission explicitly linked entrepreneurial competence with self-awareness, ethical
principles and reflection. Therefore, entrepreneurship is framed as a "broader" phenomenon and in line with
ideas for social economy that makes sense in relation to solving pressing issues related to sustainability in
today's society. The European Commission aims to encourage an entrepreneurial way of thinking in every aspect
of life, for the general benefit of all citizens of the European Union. “Entrepreneurship is a competence for life.
Being creative or thinking about how to do things in new ways is equally relevant to progressing your career or
coming up with new business ideas” (European Commission, 2018:13).

Entrepreneurial competencies are often misunderstood and unevenly included in education and training across
the European Union. For this purpose, the European Commission (2018) has developed the European
Competence Framework for Entrepreneurship (EntreComp) as a relevant framework for strengthening
entrepreneurial competencies, which also explains what is meant by an entrepreneurial mindset. Being an
entrepreneur means more than being ready for self-employment or starting a new business. An entrepreneurial
way of thinking teaches you to use opportunities and respond to the challenges of a turbulent business
environment. EntreComp has become a key tool to ensure that the European Union becomes an entrepreneurial
society. Since EntreComp offers a definition of what is considered entrepreneurial, the same framework provides
learning outcomes that can be applied within formal and informal insurance. EntreComp offers a comprehensive
description of the knowledge, skills and attitudes people need to be entrepreneurs and create financial, cultural or
social value for others. EntreComp is a common reference framework that identifies 15 competencies in three
key areas that describe what it means to be an entrepreneur (European Commission, 2022). The structure of the
EntreComp framework is shown in Figure 1.

3 Areas 15 Competences 8 Progression 442 learning
levels outcomes

Figure 1. EntreComp — The European Entrepreneurship Competence Framework

Source: European Union (2018:2)
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EntreComp shows 3 key areas of entrepreneurial competencies: 1) ideas and opportunities, 2) resources and 3)
into action. Each area contains 5 competencies, which together make 15 competencies that create an
entrepreneurial mindset. All competencies are given equal importance and each competency is additionally
divided into learning outcomes ranked from the most basic to the most advanced to develop entrepreneurial
capacity. The key areas and entrepreneurial competence are shown in Figure 2.
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Figure 2. 15 entrepreneurial competencies according to EntreComp
Source: European Union (2018:1)

The EntreComp framework is based on a progression model that is divided into 8 levels classified into 4 units: a)
Foundation — relying on support from others, b) Intermediate — building independence, ¢) Advanced — taking
responsibility and d) Expert — driving transformation, innovation and growth. The progression model is
important because it can be used to track the progress of an individual over time.

4. Data and Methodology

The sample of respondents consists of 107 individuals in the age group from 18 to 50 years in Croatia. The
survey questionnaire was conducted via the Google online form using the "snowball" method. The questionnaire
consists of items divided into three parts. The first part of the questionnaire refers to the demographic
characteristics of the respondents with provided answers. The second part of the questionnaire refers to the
perception of the respondents’ personal entrepreneurial education, skills, and knowledge. In this category, there
were 12 items with answers on a Likert scale from 1 to 5, where 1 means: | do not agree at all, and 5 means: |
completely agree. The third part of the questionnaire refers to the perception of the entrepreneurship education
system in the European Union. In this category, there were 8 items with answers on a Likert scale from 1 to 5,
where 1 means: | do not agree at all, and 5 means: | completely agree. The research was conducted during
February and March 2023. After the responses were collected, the data was processed using the IBM SPSS
Statistics program. Descriptive statistics were used for data analysis and descriptive indicators expressed in
frequencies (f) and percentages (%) were calculated for nominal and ordinal variables.
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5. Results
The table 1 shows the demographic characteristics of the respondents.

Table 1. Descriptive statistics of the characteristics of the respondents

o Frequency
Feature Description Percentage
(N=107)
Male 43 40.2%
Gender
Female 64 59.8%
18-30 91 85%
Age 31-40 7 6,6%
41-50 9 8.4%
Unemployed 3 2.8%
Working Student 59 55.1%
status
Employed 45 42.1%
ISCED 3 (Secondary education) 48 44.9%
ISCED 6 (Bachelor’s degree) 31 29%
Education
ISCED 7 (Master’s degree) 27 25.2%
ISCED 8 (Doctoral degree) 1 0.9%
No entrepreneurial experience 71 66.4%
Experience less than 3 years 15 14%
Personal
entrepreneurial . 0
experience Experience 3 to 10 years 8 7.5%
No experience, but plans to become an 13 12.1%
entrepreneur in the near future
There are no entrepreneurs in the family 28 26.2%
Yes, the respondent has an entrepreneur
Entrepreneurs  jn immediate family 61 57%
in family
_Yes, the respon.dent has an entrepreneur 17 15.9%
in extended family
Does not know 1 0.9%

Source: authors’ calculations

The survey was completed by 107 respondents, of whom 59.8% were women. In terms of age, people between
the ages of 18 and 30 prevail (85.0%), and in terms of status, students prevail (55.1%). With regard to the level
of education, the majority of respondents (44.9%) have a secondary vocational education and 29% of
respondents have a higher vocational education or bachelor's degree, which is expected considering that the
majority of respondents were students. Furthermore, the majority of respondents (66.4%) have no personal
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entrepreneurial experience, and 12.1% of the total number of respondents plan to become an entrepreneur in the
near future. On the other hand, the majority of respondents (57%) state that they have an entrepreneur in their
immediate family, and 15.9% of respondents state that they have an entrepreneur in their extended family.

The respondents' perception of personal entrepreneurial education and knowledge was examined through 12
items, and the means of answers are shown in table 2 below.

Table 2. Perception of personal entrepreneurial education, skills, and knowledge

Item N Minimum Maximum Mean Std. Deviation
You consider yourself an enterprising person 107 1 5 3.44 1.126
(Item 1)

You think you are sufficiently educated for 107 1 5 3.05 1.136
an entrepreneurial venture (Item 2)

You think you have entrepreneurial

knowledge and skills (Item 3) 1071 S 3.12 1.052
You easily recognize business opportunities 107 1 5 3.08 1074
(Item 4)

You are creative (Item 5) 107 1 5 3.51 1.093
You solve problems easily (Item 6) 107 1 5 3.50 0.975
Yc_)u have communication and leadership 107 1 5 336 0.993
skills (Item 7)

You have negotiation skills (Item 8) 107 1 5 3.38 0.897
You easily recognize and take risks (Item9) 107 1 5 3.32 1.060
You W|I_I use the opportunity to start your 107 1 5 337 1.120
own business (Item 10)

You acquired entrepreneurial knowledge and

skills during formal education (Item 11) 1071 > 2.41 1231
You acquired entrepreneurial knowledge and 107 1 5 351 1136

skills during informal education (Item 12)

Source: authors’ calculations

Respondents are considered to be moderately enterprising person with an average level of education for
entrepreneurial endeavors and an average level of entrepreneurial knowledge and skills. They perceive
themselves as possessing moderate to high levels of enterprising traits, creativity, problem-solving abilities, and
communication skills. Regarding the acquisition of entrepreneurial knowledge and skills, respondents on average
agree with the statement that they acquired them during informal education, and mostly disagree with the
statement that they acquired them during formal education. These findings are consistent with previous research
and support the prior assumption that entrepreneurial education is underrepresented in the formal education
system, particularly in primary and secondary education (GEM, 2023).

Almost half of the respondents (47.6%) consider themselves partially or fully entrepreneurial person. Only a
small part of respondents (15.9%) do not consider themselves an enterprising person. Such results may be
because, although most of the respondents do not have their own entrepreneurial experience, most of the
respondents have entrepreneurs in their immediate family. In order to verify this assertion, further testing was
conducted concerning the (non)existence of an entrepreneur in the family.
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Table 3. The mean value of Item 1 concerning the (non)existence of an entrepreneur in the family

You consider yourself an enterprising person (Item N Minimum Maximum Mean Std._ _
1) Deviation
There are no entrepreneurs in the family 28 1 5 2.64 1.224
_Yes, t_he respondent has an entrepreneur in the 61 1 5 374 0.982
immediate family

Yes, the respondent has an entrepreneur in the extended 17 3 5 3.76 0.752

family

Source: authors’ calculations

As can be seen from table 3, respondents who reported having entrepreneurs in their family, whether immediate
or extended, tend to perceive themselves as more enterprising compared to those without entrepreneurs in their
family.

Almost a third of respondents consider themselves educated for entrepreneurial ventures (30.8%), but a larger
proportion of respondents do not consider themselves sufficiently educated for entrepreneurial ventures (32.7%),
and 30.8% of respondents consider that they lack entrepreneurial knowledge and skills. These results are in line
with earlier research, especially when compared to GEM (2023) research, where entrepreneurship education at
the level of the European Union is poorly rated. Also, the Flash Eurobarometer 513 survey (European
Commission, 2023) indicates that 31% of young people in EU countries believe that they do not have enough
education, skills, and knowledge to start and run their own businesses, which coincides with the results of the
survey conducted in this paper. Furthermore, additional testing of this result was carried out concerning the
(non)existence of an entrepreneur in the family. The table shows that respondents who reported having
entrepreneurs in their family, whether immediate or extended, tend to perceive themselves as having higher
personal entrepreneurial knowledge and skills compared to those without entrepreneurs in their family.
Additionally, respondents with entrepreneurs in their immediate family have slightly higher mean scores
compared to those with entrepreneurs in their extended family.

Table 4. The respondents' perception of personal entrepreneurial knowledge and skills (Item 3) with regard to
(non)existence of entrepreneur in the family

You think you have Std

entrepreneurial knowledge and N Minimum Maximum Mean Lo
. Deviation

skills (Item 3)

There are no entrepreneurs in the 28 1 5 2.82 0.983

family

Yes, the respondent has an 61 1 5 3.30 1.085

entrepreneur in the immediate family

Yes, the respondent has an 17 2 4 3.12 0.857

entrepreneur in the extended family

Source: authors’ calculations

20.5% of respondents agree or completely agree with the statement that they acquired entrepreneurial knowledge
and skills during formal education. On the other hand, more than half of respondents (51.4%) do not agree with
the statement or do not agree at all. Here, the perception may depend on the personal entrepreneurial experience,
level of education and status of the respondents, therefore an additional analysis of the answers was carried out
with regard to entrepreneurial experience, level of education and status. The results are shown in table 5.
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Table 5. The respondent's perception of acquiring entrepreneurial knowledge and skills through formal
education (Items 11) categorized by personal entrepreneurial experience, working status and level of education

Yqu acqgired entreprene_urial knowledge and N Minimum  Maximum  Mean Std._ _
skills during formal education (Item 11) Deviation
Personal entrepreneurial experience

Experience less than 3 years 15 1 4 2.20 1.265
Experience 3 to 10 years 8 1 4 2.13 1.126
No experience, but plans to become an entrepreneur 13 1 5 2.54 1.761
in the near future

No entrepreneurial experience 71 1 5 2.55 1.131
Working status

Unemployed 3 4 5 4.67 0.577
Student 59 1 5 2.53 1.209
Employed 45 1 5 2.24 1.151
Level of education

ISCED 3 (Secondary education) 48 1 5 2.23 1.242
ISCED 6 (Bachelor’s degree) 31 1 5 2.68 1.249
ISCED 7 (Master’s degree) 27 1 5 2.59 1.152

ISCED 8 (Doctoral degree) 1 4 4 4.00 -

Source: authors’ calculations

With regard to entrepreneurial experience, respondents with personal entrepreneurial experience state the lowest
level of entrepreneurial knowledge and skills acquired through formal means. This result is expected considering
that entrepreneurs are most often educated "on the fly", i.e. while doing business. Concerning working status,
students state that they acquired more entrepreneurial knowledge and skills through formal means than employed
persons. Interestingly, the highest level of entrepreneurial knowledge and skills acquired through formal
education is reported by unemployed persons. Concerning level of education, the highest level of formal
entrepreneurial education is reported by respondents with completed post-graduate education, and the lowest
level by persons with secondary education. This implies the assumptions of the weak representation of
entrepreneurship education in formal high school education. Moreover, it is interesting that respondents with
completed a professional study program or a bachelor's degree report a slightly higher level of formal
entrepreneurial education compared to respondents with completed higher vocational education. This finding can
be the result of professional study programs with a focus on entrepreneurship. Further, this finding may be an
indicator of greater involvement of entrepreneurship education in higher education in recent years, if it is taken
into consideration that 64.5% of respondents with completed a professional study program or a bachelor's degree
are still studying.

48.6% of respondents agree or completely agree with the statement that they acquired entrepreneurial knowledge
and skills during informal education. On the other hand, 15.9% of respondents do not agree with the statement or
do not agree at all. Here, the perception may also depend on the personal entrepreneurial experience, level of
education, and working status of the respondents, therefore an additional analysis of the answers was carried out
concerning entrepreneurial experience, level of education, and status. The results are shown in table 6.
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Table 6. The respondent's perception of acquiring entrepreneurial knowledge and skills through informal
education (Items 12) categorized by personal entrepreneurial experience, working status and level of education

Item N Minimum Maximum Mean Std'. .
Deviation

Personal entrepreneurial experience

Experience less than 3 years 15 3 5 4.07 0.799

Experience 3 to 10 years 8 3 5 4.00 1.069

No experience, but plans to 13 1 4 2.92 0.954

become an entrepreneur in the

near future

No entrepreneurial experience 71 1 5 3.45 1.181

Working status

Unemployed 3 5 5 5.00 0.000

Student 59 1 5 3.80 1.148

Employed 45 1 5 3.33 1.087

Level of education

ISCED 3 (Secondary 48 1 5 3.50 1.203

education)

ISCED 6 (Bachelor’s degree) 31 2 5 3.61 1.086

ISCED 7 (Master’s degree) 27 1 5 3.37 1.079

ISCED 8 (Doctoral degree) 1 5 5 5.00 -

Source: authors’ calculations

Concerning entrepreneurial experience, respondents with personal entrepreneurial experience state the highest
level of entrepreneurial knowledge and skills acquired informally. This result is consistent with the previous
results of this paper. With regard to working status, students state that they acquired more entrepreneurial
knowledge and skills informally than employed persons. Interestingly, the highest level of entrepreneurial
knowledge and skills acquired informally is once again reported by unemployed persons. Concerning level of
education, the highest level of informal entrepreneurial education is reported by respondents with completed
post-graduate education, and the lowest level by persons with a Master’s degree.

The third part of the questionnaire was about the perception of the entrepreneurship education system at the level
of the European Union. The average results are shown in table 7.
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Table 7. Perception of the entrepreneurship education system at the level of the European Union

Item N Minimum Maximum Mean Std. Deviation

The educational system contributes to the 107 1 5 2.44 1.083
development of a sense of initiative and an
entrepreneurial attitude

The  educational  system  encourages 107 1 5 2.35 1.134
entrepreneurship

The education system contributes to an 107 1 5 2.23 0.996
individual's decision to become an

entrepreneur

The educational system contributes to the 107 1 5 2.36 1.085
acquisition of managerial skills

Entrepreneurial  education should start 107 1 5 3.39 1.439
already in elementary school

Entrepreneurial education should be an 107 1 5 3.83 1.094
integral part of high school education

Entrepreneurial education is part of the EU 107 1 5 3.30 1.134
education strategy

Existing education policies sufficiently 107 1 5 2.36 0.956
include the encouragement of

entrepreneurial culture within educational
institutions (at all levels of formal education)

Source: authors’ calculations

The average perception of entrepreneurship education at the level of the European Union among respondents is
mediocre. These results agree with previous research where entrepreneurship education at the level of the
European Union was evaluated as mediocre (GEM, 2023). On average, respondents mostly agree with the
statement that entrepreneurship education should be an integral part of secondary school education, but with the
statement that entrepreneurship education should start already in elementary school, respondents on average
neither agree nor disagree. Such findings can be compared with the results of the Flash Eurobarometer 478
(European Commission, 2019), according to which young people consider not paying enough attention to
entrepreneurial and financial competencies as one of the main shortcomings in schools.

On average, respondents mostly disagree with the statements that the education system contributes to the
development of a sense of initiative and an entrepreneurial attitude; that the educational system encourages
entrepreneurship and contributes to an individual's decision to become an entrepreneur; that the education system
contributes to the acquisition of managerial skills and that the existing education policies sufficiently include the
encouragement of entrepreneurial culture within educational institutions.

6. Conclusion

Entrepreneurial education refers to the development of students' skills and ways of thinking, which enables them
to turn creative ideas into entrepreneurial activity. Many scientists state that there is only one way to learn to
become an entrepreneur, and that is to learn through one's own experience, but in theory, there is still a need for
foundations on what to teach students to develop their entrepreneurial competencies. The most common reason
researchers and experts promote entrepreneurship education is that entrepreneurship is seen as a major driver of
economic growth and job creation. In 2018 the European Commission explicitly linked entrepreneurial
competence with self-awareness. ethical principles and reflection. Then the concept of entrepreneurship
competence was revised and updated, positioning entrepreneurship in the context of dynamic careers and
lifelong learning. The European Union has also defined the European Framework of Entrepreneurial
Competencies called EntreComp.
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The research in this paper aimed to determine the perception of students, young entrepreneurs, and parents in the
Republic of Croatia about entrepreneurship education in the European Union, as well as to determine the
perception of the respondents' personal entrepreneurship education and knowledge. The respondents generally
perceive themselves as enterprising individuals with moderate to high levels of developed entrepreneurial
knowledge and skills; creativity, problem-solving abilities, communication and leadership skills, negotiation
skills, and a willingness to recognize and take risks. However, they perceive their formal education as less
effective in providing entrepreneurial knowledge and skills compared to informal education. The average
perception of entrepreneurship education at the level of the European Union among respondents is mediocre.

The primary limitation is the relatively small sample size (107), hence the research findings should be evaluated
in terms of representativeness. Participants' perceptions are subjective in nature and may also be distorted by the
period between attending entrepreneurial education and recognizing/taking up entrepreneurial opportunities.
Furthermore, the study only included respondents from the Republic of Croatia and not from other European
Union member states, which should be considered when interpreting and displaying the findings. Therefore, the
recommendations for future research are the following: to conduct research in other countries of the European
Union on a larger sample and to explore the impact of specific entrepreneurship education initiatives.

To sum up, the European Union invests significant efforts in strengthening entrepreneurship education, but it is
insufficient. It is necessary and urgent to increase the representation of entrepreneurial education in the formal
education system, but also in the informal one, from entrepreneurial training and education for youth to lifelong
entrepreneurship education.
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